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How does a child learn his/her first language?

How did you learn a second language?

- The UG-based explanation

- The usage-based explanation

Input, output, interaction, ......




LLanguage Is learned through interaction.

(Mygotsky 1962)

Interaction constitutes the essential means of language use
and acquisition.

(Atkinson et al. 2007)

It 1Is now commonly accepted within the SLA literature
that there Is a robust connection between interaction and
learning.

(Gass & Mackey 2015)



Interactive alighment model (Pickering & Garrod 2004

Dialogue =2

“the most natural and basic form
of language use”

(Pickering & Garrod, 2004)
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Abstract: Traditional mechanistic accounts of language processing derive almost entirely from the study of monologue. Yet, the most
natural and basic form of language use is dialogue. As a result, these accounts may only offer limited theories of the mechanisms that un-
derlie language processing in general. We propose a mechanistic account of dialogue, the interactive alignment account, and use it to de-
rive a number of predictions about basic language processes. The account assumes that, in dialogue, the linguistic representations em-
ployed by the interlocutors become aligned at many levels, as a result of a largely automatic process. This process greatly simplifies
production and comprehension in dialogue. After considering the evidence for the interactive alignment model, we concentrate on three
aspects of processing that follow from it. It makes use of a simple interactive inference mechanism, enables the development of local di-
alogue routines that greatly simplify language processing, and explains the origins of self-monitoring in production. We consider the need
for a grammatical framework that is designed to deal with language in dialogue rather than monologue, and discuss a range of implica-
tions of the account.
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link extend

rom here?”
“That depends a good deal on where you want to get to,” said the Cat.

| complete }e where—" said repeat }

“Then 1t doesn’t matter which way you goe,” said the Cat.

create

“—s0 long as | get somewhere,” Alice added as an explan

“Oh, you’re sure to do that,” said the Cat, “if you only walk long enough.”



Continuation (xu) = CEC Wang (2016)

44 Completing = discourse completion
P i8/& Extending = content extension

» €& Creating —> topic creation



Continuation theory,
or the xu-argument

ik



The xu-argument (E£#78] Chuming Wang, 2016; 2017)

1. 2z @452,

Language learning is driven by interaction originating from
xu/CEC(completion, extension and creation).

2 BEEF I SRR VLRIt 4 L I,

High efficiency in language learning can be achieved via xu/CEC.



Interactive Alignment Model (Pickering & Garrod 2004)

the act of convergence on linguistic behavior in interaction
achieved by interlocutors adopting and reusing each other’s

expressions, structures and pronunciation patterns

(Pickering & Garrod, 2004, 2021)

Linguistic alignment can facilitate second language (L2) learning
and lead to long-term learning benefits.

(Kim, Jung, & Skalicky, 2019)



Interactive alignment
= the cognitive basis of continuation theory

Zr XU
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7 18] alignment
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5> 5] learning

(X8 2022)



_earn through interaction originated from
and driven by continuation (xu)
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Willingness to communicate
Meaning potential (Halliday 1973)
Contextualized

Interaction alignment

Coupling of language
comprehension and production



Creative imitation
-> the core of learning by continuation

Language imitation reuse; repetition
55 R

Content creation link; add; complete; transmit; extend

A 22

(E47%] 2016, 2022)



Theoretical development:

* Wang, C. M. & Wang, M. 2015. Effect of alignment on L2 written
production[J]. Applied Linguistics, 36(5): 503-526.

« Zhang, X. Y. 2017. Effects of receptive-productive integration tasks

and prior knowledge of component words on L2 collocation
development[J]. System, 66: 156-167.

« Zhang, X. P, Lu, X. F. & Li, W. W. 2021. Beyond differences:
Assessing effects of shared linguistic features on L2 writing quality
of two genres[J]. Applied Linguistics: 1-29.



Pedagogical studies:

« Zhang, X. Y. 2017. Readirlm_:glgwritin%_ Integrated tasks, comprehensive
corrective feedback, and L writing development [J]. Language
Teaching Research, 21(2): 217-240.

* Peng, J. F,, Wang, C. M., & Lu, X. F. 2018. Effect of the linguistic
complexity of the input text on alignment, writing fluency, and writin
%%%ugaSc In the continuation task[J]. Language Teaching Research, 24(3):

« Zhou, X. & Wang, C. M. 2021. Effects of interactive alignment on L2
\Iéoc:abulzr;\]ry1 I?()efrnlng by Chinese EFL learners[J]. Language Teaching
esearch: 1-31.

« Xle, Y., & Zhu, D. 2023. Effects of participatory structure of pre-task
planning on EFL learners’ linguistic Eerformance and alignment in the
continuation writing task[J]. System, 114, 1-11.



LLanguage testing:
Ye, W. & Ren, W. 2019. Source use In the story continuation
writing task [J]. Assessing Writing, 39(4): 39-49.

Shi, B., Huang, L., & Lu, X. 2020. Effect of prompt type on
test-takers’ writing performance and writing strategy use in
the continuation task[J]. Language Testing, 37(02), 1-28.



AT H8waiEs HFE L
The xu-based instruction (XBI)

KT8 BRP LHF
The xu-based CFL/CSL instruction (XBCl)




Continuation theory and CSL/CFL
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Wang & Hong, 2021, An alighment-based approach to L2 learning of Chinese numeral classifiers[J]. Chinese

Journal of Applied Linguistics, 44(03), 335-350.

Zhang, 2022, Effect of interaction and alignment of continuation task in Chinese as a second language

writing[J]. Journal of Language, Identity and Education, 1-13.



The application of continuation theory
in language instruction



High efficiency in language learning can be achieved via
xu/CEC. = Learning by continuation

But how?

e.g. the xu-based task design

To achieve high efficiency in language teaching and
learning, tasks can be designed to encourage learners to

interact more with the linguistic input provided in
conversations, discourses, or texts.




_earn through interaction originated from
and driven by continuation (xu)
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Types of interactions

Interpersonal interaction

Intrapersonal interaction

Human - environment interaction
human-tool interaction
human-Al interaction



 fgcomprehension 4==m %xu s = & production

1 listen
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input 5 write output
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Two exemplary studies

XiE—iEAEFORZEIERTL
Incomplete Utterances as Continuation Strategies in Mandarin
Conversation

(Yang & Tong, to appear)

)G 5 B U] 2R A E 1B 5 2] B RS R
Effect of the Continuation Task on Learning Chinese as a Second
Language

(Wang, 2019)



Incomplete Utterances as Continuation Strategies Iin
Mandarin Conversation

' aconversation analytic case study

' to investigate how incomplete utterances (1Us) work as
continuation (or xu In Chinese) strategies to develop,
maintain and promote a mandarin conversation.



Research questions

» How do |Us help mandarin interlocutors to achieve mutual
understanding through continuation?

»  Howdo L1 speaker use IUs to help L2 interlocutor develop
his L2 Chinese interactional competence through
continuation?



Participants

Alex: a 26-year-old male graduate student from Russia, had learned
both English and Chinese for over 15 years, and had worked in China
as an English teacher for five years.

Xie: a college teacher who has obtained Putonghua Certificate of
level 2, grade A and Teacher Qualification Certificate.




Methods

Data collection:
1) natural conversation audio- and video-recorded
2) Stimulated recall

. Data transcription:
1) the transcription of verbal aspects—> the system devised by
Gail Jefferson
2) the transcription of non-verbal aspects =2 a system that
integrates both textual description and photographic images




a +GZ down, +GZ to H

a +turns head, +RH moves left, IF and thumb forming a
circle, + RH rests on table palm down, keeping the circle
h + GZto A, + GZ down
h +nods, + raises RH over table
448 A +HHERRHIRR G E.
449 H +HEIERBRHSEE()
a +GZ to H, +GZ down
a +turns head, +nods, +RH moves left over picture, curved fingers pointing at
picture, +RHIF and thumb forms a circle to show the size of insects, +RH
moves away from table palm down
h + GZ to A, +nods, + RH down
450 A+, X, +HHHERAHEE, +HERXAXA/PHRT.
451 H [+, JLC)+%, BLRMERAJLEEL, ERMR()ER() L£3hm() B’
A [+X, BB,
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Results: IU as continuation strategies

|Us can
1) provide opportunities for the use of CEC strategies in the conversation;
2) generate the learner’s internal motivation to talk in L2;

3) make authentic L2 input accessible to the learner.

The use of 1Us in a dialogue is itself a continuation strategy.



The reading—writing integrated continuation task
EF4EE (Wang 2016; 2019; 2023)

|_earners are provided with a text that consists of a story with its ending
removed and required to read the text of the incomplete story and
complete it through writing in the most coherent and logical way possible.

_earners are pushed to interact with the input, thus to connect what is
currently being written with what has gone before.

This task Is discourse-oriented, content-based and meaning-driven,
bringing language learning to bear on creation of ideas or dynamic
contents in conformity with the xu-argument.



- FIETEREX, RIEMEETHITEE, EI2Ul— 1 e2HHE.

A funny thlng’:_ha{) ened to Arthur when he was on the way to work one day. As he walked along Park
Avenue near the First National Bank, he heard the sound of someone tr%/mg to start a car. He tried again and
again but couldn’t get the car mowngll. Arthur turned and looked inside at the face of a young man who looked
worried. Arthur stopped and asked, “It looks like you’ve got a problem,” Arthur said.

“I’m afraid so. I’'m in a big hurry and | can’t start my car.”

“Is there something | can do tg help?” Arthur asked. The young man looked at the two suitcases in the
g&&iéassee%ti%?g ghtgg]( iS,E;II , “Thanks. If you’re sure it wouldnt be 100 much trouble, you could help me get these

“No trouble at all. I"d be glad to help.”

The oun% man got out and took one of the suitcases from the back seat. After placin% it on the ground, he
}glrjrgjeﬂotisegg]; arrllea%pr%r one. Just as Arthur picked up the first suitcase and started walking, he heard the long

It was from the bank. There had been a robbery (3&8%1)!

Park Avenue had been %uiet a moment before. Now the air was filled with_the sound of the alarm and the
shouts of people running from all directions. Cars stoPped and the gassen ers lJomed the crowd in front of the
bank. People asked each other, “What happened?”” But everyone had a different answer.

fron’?\ngir’mSti” carrying the suitcase, turned to look at the bank and walked right into the young woman in

She looked at the suitcase and then at him. Arthur was surprised. “Why Is she looking at me like that?”” He
thought. “The suitcase! She thinks I’'m the bank thief!”

Arthur looked around at the crowd of people. He became frightened, and without another thought, he
started to run.
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Paragraph 1:

As he was running, Arthur heard the young man shouting behind, “Stop, stop!”

Paragraph 2:

The taxi stopped in front of the Police Station and Arthur...
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Effect of the Continuation Task on Learning
Chinese as a Second Language (Wang 2019)

v’ The alignment effect of continuation task remains to be verified
in the learning of other languages.

v’ Chinese language has a unique written system with its words
indistinct from characters in print. This written system may cause
reading difficulty for L2-Chinese learners and weaken the
alignment effect in using the continuation task



Effect of the Continuation Task on Learning Chinese
as a Second Language
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v To examine the effect of two print types on the
performance of the continuation task with one type
exhibiting word-based print and the other presenting the
normal character-based print.

v'Subjects of the study were 58 intermediate L2-Chinese
learners



Research questions

H183E B Ae &I RN IE B G S T eI R U, AN dn 38 A ] 952 A
1835 B A sk 6] R A S A4 17

Can word-based print enhance the alignment effect of L2 Chinese L2
continuation writing, thereby increasing the use of vocabulary, word
chunks, and specialized syntactic structures from reading materials In
writing?

N 1R EE e TR G 4 BT R AR RO B =& RiR?
Can word-based print leverage the alignment effect generated by L2
continuation writing to reduce language errors?



Materials
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X2 NAEEHLE

BEEERAZENERRRBERR

V- 45 iR LB R RiRIUR
ER(F) @R HE iEF  BEW  HME A A ElF R0
1] 9289 29 31 19 13 21 16 6 43 178
K7 8790 08 69 42 27 37 25 11 38 347
X2 41,13 16.53  9.96 5.70 5.33 2.50 1.76 .09 62. 34
.000 .000 .002 018 021 114 1228 .759 .000

P




Results show that

1) although both types of print produced an alignment effect, the
effect associated with the word-based print was stronger

1) alignment effect occurred in such linguistic structures as word,
lexical chunks and syntactic structures, and its strength varied with
different structures

111) the word-based print was conducive to enhancing reading
comprehension and reducing errors In the continuations although
errors persisted in a small number of structures

These findings testified the alignment effect of the continuation task in
L2-Chinese and pointed to an easy and effective way to the
enhancement of this effect in L2-Chinese learning.
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Questions and discussion



Current practices of XBCI

Theoretical development:
* The xu-argument and L2 Chinese acquisition
* Jearning mechanism of L2 Chinese

Pedagogical development:

* The design of L2 Chinese tasks and practices
|2 Chinese classroom interaction

* L2 Chinese testing

e L2 Chinese textbooks




Discussion: How to use continuation theory in

* developing L2 Chinese teaching methods

* designing L2 Chinese tasks and practices

* improving L2 Chinese classroom interaction
 reforming L2 Chinese testing
 developing L2 Chinese textbooks

* revising L2 Chinese course syllabus
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LUCI local teacher Emma Massara:
Dialogue-based teaching methods
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Conclusion

Teaching by showing, learning by doing
Learning by continuation= showing + doing

Continuation theory ---- L2 Chinese instruction practice

The xu-argument opens up a new avenue for L2 Chinese
learning and teaching’



References

1.Anderson, J. 1976. Language, memory, and thought. Halesdale, N. J.: Lawrence Erlbaum.

2.Halliday, M. 1973. The functional basis of language. In B. Bernstein (ed.). Class, codes and
control, vol. Il [C]. London: Routledge and Kegan Paul.

3.Halliday, M. 1975. Learning how to mean: Explorations in the development of language.
London: Arnold.

4.Larsen-Freeman, D. (2003). Teaching language from grammar to grammaring. Boston, MA
Thompson-Heinle.

5.Long, M. 1991. Focus on form: A design feature in language teaching methodology. In K. de
Bot, R. Ginsberg &C. Kramtch(eds.).Foreign language research in cross-cultural perspective
[C]. Amsterdam: John Benjamins.

6.Pickering, M. J., & Garrod, S. 2004. Toward a mechanistic psychology of dialogue.
Behavioral and Brain Sciences, 27: 169-226.

7.Vygotsky, L.S. 1962. Thought and language. Cambridge, MA: MIT Press.

8.Wang, C & Wang, M. 2015.Alignment effect on L2 written production, Applied Linguistics,
36/5:503-526.

9.Widdowson, H. 1978. Teaching language as communication. Oxford: Oxford University.



THANK YOU



	默认节
	Slide 1
	Slide 2: Contents 
	Slide 3
	Slide 4
	Slide 5: Interactive alignment model (Pickering & Garrod 2004) 

	P1
	Slide 6
	Slide 7
	Slide 8
	Slide 9

	P2
	Slide 10
	Slide 11: The xu-argument (王初明  Chuming Wang, 2016; 2017)
	Slide 12
	Slide 13: Interactive alignment              the cognitive basis of continuation theory 
	Slide 14: Learn through interaction originated from and driven by continuation (xu)
	Slide 15: Creative imitation              the core of learning by continuation
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20

	P3
	Slide 21
	Slide 22
	Slide 23: Learn through interaction originated from and driven by continuation (xu)
	Slide 24: Types of interactions 
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33
	Slide 34: The reading–writing integrated continuation task  读后续写 (Wang 2016; 2019; 2023) 
	Slide 35
	Slide 36
	Slide 37: 乌鸦喝水
	Slide 38: 乌鸦喝水
	Slide 39: 请看下面的图片，并把故事讲完。
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44
	Slide 45
	Slide 46
	Slide 47: 请看下面的图片，并把故事讲完。
	Slide 48: 请看下面的图片，并把故事讲完。

	P5
	Slide 49
	Slide 50
	Slide 51: Discussion: How to use continuation theory in
	Slide 52
	Slide 53
	Slide 54
	Slide 55
	Slide 56
	Slide 57
	Slide 58: Conclusion
	Slide 59
	Slide 60


